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Primary School

Wychall Behaviour Procedures

The behaviour procedures at Wychall Primary School will uphold the children’s rights as set out
in the UN Convention on the Rights of the Child, specifically the following articles:

Article 28

‘Every child has the right to an education. Primary Education must be free and different forms of
secondary education must be available to every child. Discipline in schools must respect children’s
dignity and their rights. Richer countries must help poorer countries achieve this.’

Article 29

‘Education must develop every child’s personality, talents and abilities to the full. It must encourage
the child’s respect for human rights, as well as respect for their parents, their own and other cultures,
and the environment.’

At Wychall we believe that proactive actions will support the children to make good
behaviour choices. These proactive strategies will be our ‘behaviour curriculum’, children will
learn about the behaviour expectations, learn strategies to self-regulate and will be taught
clear routines.

What is self-regulation?

Self-regulation is an internal mechanism that helps children (and adults) to engage in
behaviour that is mindful, deliberate, and considerate. In other words, children need to
have the ability to control their impulses and to stop behaving or reacting negatively. This
allows children the chance to think through the situation and think of any actions and
consequences that may result if they react a certain way. Children must also have the ability
to do something necessary or required, such as following classroom rules, even if they do
not want to do the required task or behaviour.

Importance of self-regulation

A lack of self-regulation can seriously hinder a child's learning capabilities and the overall
classroom environment. If children do not learn to self-regulate their listening and attention
skills, they will either miss part of the lesson or inadequately engage in the learning.

EEF 7 months impact on progress when an intervention is used around self-regulation and
metacognition (metacognition — monitoring their own strengths and areas for improvement




From research it is clear that set routines and expectations can support children with their
behaviour.

We have a set of 4 Golden Routines.

Moving around inside and outside school — lining up, walking silently and single file in
register order around school and when coming off the playground

Getting attention - Set method for getting attention of the children —1,2,3,4,5 show me you
are ready with narration of the positive between the numbers

Standing up, sitting down, direction signals - Set hand signals for standing up, sitting down
and which direction to face

Assembly seating — how to walk into assembly sit down and leave assembly.

Each routine will be taught to the children, staff will:

Explain, model and demonstrate the routine.

Rehearse the routine with the children.

Reinforce the use of the routine with the children — reteach > rehearse> consolidate
until the routine is embedded and automatic.
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Wychall Expectations
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Engage Be Cooperate Respect
with resilient with Everyone
Learning others

The behaviour expectations will be shared and discussed during the first week in September,
revisited at the start of every half term and referred to everyday as part of classroom
management. Certificates will be given during Good News assembly for children showing the
expectations.




It is the responsibility of all staff to support children in the understanding of the Wychall
Expectations in school and out on the playground.

The learning expectations will be shared with parents.

Posters will be displayed in all teaching areas so staff and children can refer to the
expectations.

The rules will be displayed in all classrooms and will be referred to support and praise
children. It is the responsibility of all staff to support with children’s understanding of the
school rules within school and on the playground.
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1) We listen carefully

))) and follow instructions.

2) We don’t upset or hurt

other people.

3) We look after our

equipment and resources.

4) We walk quietly and ﬁ. @

\almly in and around school.




All classes will have a Zones poster displayed in their room — staff will refer to this
poster and encourage children to use it to express how they are feeling when
required.
Use of tools will be praised.
Staff will refer to the poster when discussing children’s readiness to learn — check-ins
and check-outs.
Staff will use the Zones in their teaching e.g. to discuss which zone a character might
be in and how they could get themselves back to green.
Children may have individual Zones posters to support them.
The Zones will be taught about every September to refocus and develop the
children’s knowledge, and a planned revisit at the start of each half term.

e Staff will talk to children about the ‘tools’ they use.

You can use this when counting down to get the children’s attention. E.g. ‘5, 4, | can see
John putting his pen down, 3, | can see Sarah looking at me now, 2, 1’.

By doing this, you are normalising compliant behaviour. Narrate the positive can be used in
a variety of contexts e.g. whilst watching students as they settle to their task.

Intrinsic Motivation

Development of intrinsic motivation is key to children’s development of self-motivation and
self-regulation. When children are displaying Wychall’s expectations this will be recognised

verbally, “Thank you for showing empathy to Jim,” or “Thank you for showing good
cooperation during that session Fred.”

Staff will give specific praise - it includes what the praise is being given for to further enforce
appropriate behaviour choices.

Extrinsic Motivation

Pupil voice has shown that the children at Wychall enjoy achieving rewards.
The following rewards can be given by staff:
Individuals

Dojos — these will be given in relation to the Wychall Expectation which is being
displayed.

Certificates — related to Dojos, Wychall Expectations, improvement in behaviour,
great day

Stickers — related to a positive day, a specific Wychall Expectation

Us of the Praise board — children will gain Dojos as the move up the board until they
reach star when the class teacher will write a post card which will be sent home to
the parent / carer.

Whole class




Marbles are given when the class is displaying Wychall’s Expectations, this will
support ‘belonging’

When the marble jar is full children can choose a reward with their class teacher e.g.
extra play, film time, art afternoon etc

Each classroom has a zoned praise board, children’s names will be placed on the board at green then
moved up green > silver > gold > star

A child will receive dojos every time they move up the Praise Board, when they get to the star, they
will have a postcard home to share the good news.

Green 2 Dojo > Silver 3 Dojos > Gold 5 Dojos > Praise Postcard

A child’s name will not be removed from the board during the day.

REACTIVE STRATEGIES




At Wychall we understand that sometimes a reactive strategy is required when dealing with
a behaviour incident.

In class reminders

We will have a process to follow to give the children the information and time to make a
change to their behaviour choices. This process will support the children to make better
behaviour choices and engage with their learning. The process re-sets after each breaktime.

Process to be used

Least invasive strategies — signal, facial expression, proximity praise

‘Time to make a change

Verbal reminder

‘ime to make a change

Reflection in class (Max 10 minutes) with reflection prompt card

‘ Time to make a change

Reflection in buddy class (15 minutes) with reflection prompt card

Teacher will inform parents in person or on the phone at this stage / following 2 stages

‘ Time to make a change

Reflection with LM (SMT) discussion

‘ Time to make a change

Reflection with SLT with reflection sheet sLT or LM will log on SharePoint

e For support in class a child will be sent with the orange hand to the LM room

e For more serious incidents a child will take the orange hand to get support from the
LM or SLT

Monitoring

Staff will tally reflection times out of the class for individuals if they have a concern. They will
refer any patterns or issues they note to the parent and Behaviour Lead and appropriate
support will be put into place.

Detail for the steps

1. Use of least invasive strategies — try 2/3 before moving on to a verbal warning.




Verbal warning — Explain the behaviour choices you are seeing and ask the child not
to continue what they are doing. Give a clear explanation of what new behaviour is
expected. Remind them to ‘make the right choice’ in-line with the behaviour
expectations.

Give the child time to make the change — use least invasive strategies to support this.
Take the opportunity to catch the child making the right choice and give
encouragement.

If the child is not making the correct choices, they will go to the ‘Reflection Area’ in
the classroom, this should be a designated area which is NOT the reading corner.
They will have 3 — 10 minutes there depending on age and need. Explain the
behaviour you are seeing and ask the child to spend their time reflecting on the
impact of their behaviour — they will use the Reflection card to support this

At the end of the reflection time an adult will have a short discussion of the new
behaviour expected and the child will return to their learning.

If a child continues to make inappropriate choices, they will have reflection time in
the partner class for 5 — 15 minutes depending on age and need. Class teachers will
inform parents if a child has had to have reflection time with the buddy class.

At the end of the reflection time an adult will have a short discussion of the new
behaviour expected and the child will return to their learning.

If the child continues to make poor behaviour choices the child will have reflection
time with Learning Mentor (or SMT if LM not available) Class teachers will inform
parents if a child has had to have reflection time with a LM.

If the child continues to make poor behaviour choices, they will be taken by an adult
(Learning Mentor or Teaching Assistant) to a member of SLT where they will
complete a reflection sheet. Class teachers will inform parents if a child has had to
have reflection time with SLT.

Every-day Classroom behaviour strategies

Staff will use ‘least invasive’ strategies before moving on to the use of sanctions

» Non-Verbal Signals

These can be used at all times e.g. while you are teaching, when the children are working or
when lining up. It might be a facial expression or hand signal.

Finger to ear (listen), turning finger in a clockwise rotation (turn around), moving hand
downwards (be quieter), raise eyebrows (think about what you are doing), show palm of
hand (stop), smile (you are now doing the right thing0

» Proximity praise




Praise a person or group of children who are displaying the behaviour you want everyone or
a specific child to display. This encourages the child to behave in the same way. Use praise
when they have displayed the expected behaviour to positively reinforce the behaviour.

» Whisper

Quietly speak to a child to remind them of the behaviour expectations. This ensures they
know what is expected of them but does not highlight their behaviour or embarrass them.

» Group Correction
A quick verbal reminder to the group / class advising them of the expectations e.g. ‘Let’s
make sure we are all working quietly on our tables.” You may need to follow up with a non-
verbal cue to individuals.

» Take Up Time

It is important to give the children time to respond to a reminder. This allows for face saving
and the building of cooperation and trust between teacher and child.

» Narrate the positive

You can use this when counting down to get the children’s attention. E.g. ‘5, 4, | can see
John putting his pen down, 3, | can see Sarah looking at me now, 2, 1’.

By doing this, you are normalising compliant behaviour. Narrate the positive can be used in
a variety of contexts e.g. whilst watching students as they settle to their task.

> Be seen looking

As you are waiting for students to settle, as you are narrating the positive, make it clear that
you are looking around the room to monitor their behaviour. Do this by making it obvious
that you are looking around the room, by deliberately moving your head around.

> Pastore’s Perch

Once you have set the children on their task, move to a position in your room where all the
children will be in your field of view. This might not be at the front and centre of the

room. Often it will be the left or right corner of the room. When you are there, stand there
and scan the room, to check that all students are on task. If they are not, use the least
invasive interventions to get them back on track.

» Step away from the speaker




When a child starts to answer a question, step away from the child answering the
qguestion. This is important because it signals to the rest of the class that they are still a part
of the conversation. If you move towards the student answering the question, it becomes a
one-to-one conversation and you risk losing the attention of the rest of the class.

» Positioning when talking / working with a group or individual

Ensure that when you are working with a group or individual you position yourself so you
can still monitor the rest of the classroom. You must stop and check on the rest of the class
regularly and deal with any off-task behaviour or praise good learning behaviours being
displayed.

» Clear and specific

When you are giving students instructions, make sure the instructions are very specific and
clear. Give the instructions once, then twice and ask students to repeat the instructions
back to you. Give a clear time limit for a task and ask if there is anyone who is still not clear
about the task. Then set the students off on the task. As they do, assume Pastore’s perch,
be seen looking and narrate the positive.

Adam Boxer- Case Study from Totteridge Academy on Vimeo

The above clip explains many of the non-invasive and behaviour management strategies
above.

Restorative Conversations

If a child is involved in a behaviour incident, it will be dealt with using a restorative
conversation (serious incident see next section).

Staff will use the question prompts below to support children to think about and move
forward from an incident. Children will only take part in a restorative onveration when they
are in the green zone.

What happened?

What were you thinking / feeling at the time?

How have you been thinking / feeling since it happened?

Who has been affected by what has happened? How were they affected?
What could you do to make things right?

How can we prevent this from happening again in the future?

How can | help you?

Serious Incidents — Reflection Room

If a child has made inappropriate behaviour choices related to the following areas, it will be
logged on Arbor by the adult who dealt with the incident or the class teacher / Teaching
Assistant.

o Use of racist, homophobic, sexist or other discriminatory language



https://vimeo.com/435037942

Verbal abuse

Physical altercation

Damage to property

E-safety

Theft

Bullying (see Bullying Prevention policy)

Refusal which resulted in a child being in danger or children’s learning being disrupted

The child will speak with the class teacher or attend the Reflection Room at the
following break or lunchtime to complete a restorative conversation —the LM must
be informed of when and why a child is attending.

If a serious incident occurs in the afternoon, they may work with a LM or SLT member
and complete the reflection sheet if appropriate rather than going to the reflection
room the next day.

A restorative conversation will only take place when a child is in the green zone.

If a serious incident occurs the child will complete a restorative sheet alongside the LM or
teacher and have a restorative conversation. The form will be sent to the class teacher for
their reference (to be kept at the back of the class SEND folder).

The child may be required to stay off the playground for a period of time depending on the
nature of the incident — this will be decided by a member of SLT. Learning Mentors will
provide a movement break for a child who is off the playground if appropriate. If a child is at

the reflection room and has already completed their restorative conversation, they will be
provided with an activity e.g. activity about emotions or choices.

A child may be sent out to the playground after their conversation is complete, if
appropriate.

A child may have a period of time ‘working away from their peers’ which could be in another
classroom or with a senior leader in response to a serious incident — a restorative
conversation will take place regarding the incident.

Use of PACE and de-escalation strategies

When dealing with a child who is dysregulated staff will use the PACE strategy to support de-
escalation.




Use the PACE model to ENGAGE with
your children and help them
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Adults will support pupils to use the Zones of Regulation to express how they are feeling and
use the tools to support them to regulate.

Some children will have their own de-escalation plans which staff will refer to and use the
information and strategies to support them.

Further Support

Graduated Response to Behaviour Support

Stage 3
Behaviour plan,

upil voice, risk assessment,
discussion with AQ
and outside agencies.

Stage 2 Behaviour plan (CT & GJ, pupil voice,
SDQ completed, intervention.
Specific assessments may be completed, and outside
agencies contacted. Plan evaluated each term..

Stage 1 Inform parent. Class teacher completes a
behaviour plan, pupil voice and SDQ. Plan evaluated
each term.

Concern is raised with GJ and JB and parent. The
teacher monitors the child’s behaviour — behaviour
sheet 2 weeks. Universal behaviour strategies used in
class. What might be causing the behaviours?

Resources to support

e Children will have a copy of their behaviour targets which will be kept on their desk
on in their tray and will be referred to regularly by the teacher.
Children will have the resources mentioned in their behaviour plans available for
them to use, they will be kept on their desk or in their tray and staff will encourage
them to use them.




Outside agencies

e An observation may be completed by Beacon Behaviour Support, the information
would be used to support the writing of the behaviour plan and plans for support.
A child may be referred for a placement at COBS where they would attend for
specialist support for their behaviour before returning to school.

EXCLUSIONS

The school will consider the use of exclusion when incidents are deemed serious enough to
warrant this consequence. Other agencies may well be involved. The Head Teacher reserves
the right to exclude for a fixed period or permanently exclude if appropriate, in consultation
with the Trust. Where possible, two members of SLT will discuss an incident before an
exclusion is given.

When a child returns from exclusion, they will attend a Return to School Meeting with a
member of SLT and their parent / carer. During the meeting they will discuss what the child,

parent and school will do to support good behaviour choices in the future.

Team Around the Child Meeting (MAC)

If there is a serious concern around a child’s behaviour, then a Team TAC meeting will take
place to create a plan to support the child. The meeting will be attended by the behaviour
lead, senior leadership, safeguarding lead, the special needs coordinator, class teacher and
learning mentor. The parent may be asked to attend the meeting. Parents and the child will
be spoken to about the plan / review the plan.

Play Team

e PT members will use PACE and de-escalation strategies when dealing with incidents
in the lunch hall or playground.

When a child is in the green zone the Play Team members will use restorative
conversations (developing during 2025 — 2026)

PT members will refer to the lunchtime charter when dealing with incidents in the
lunch hall

Behaviour incidents will be dealt with by the PT and teachers informed

More serious incidents will be referred to the Lead PT member who will support and
teachers will be informed

Serious incidents will be referred to a member of SLT or SMT and teachers informed
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